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Abstract 
Character education in traditional Islamic boarding schools (pesantren) often 
faces a dilemma between emphasizing absolute obedience (ta'dzim) and 
developing critical reasoning skills required in contemporary contexts. This study 
addresses the gap by integrating the Social-Emotional Learning (SEL) framework 
with the pedagogical legacy of Sayyidah 'Ā'ishah ra to create a holistic character 
education model that balances empathy and intellectual rigor. Using a qualitative 
library research design, data were gathered from primary sources, including 
classical hadith collections and historical records of Sayyidah 'Ā'ishah's intellectual 
corrections, alongside secondary sources such as contemporary SEL literature. 
Thematic and content analysis were employed to map her pedagogical behaviors 
into CASEL's five core SEL competencies. The results synthesize these findings 
into the unique "'Ā'ishah Character Pedagogy–SEL” model, which introduces a 
transformative shift from passive learning to an active, dialogic paradigm built 
upon the dual pillars of empathy and intellectual assertiveness. Unlike 
conventional models, this framework operationalizes intellectual courage through 
civilized debate and reflection sessions, enabling students to engage in critical 
inquiry—framed as tabayyun (clarification) and baḥth al-'ilm (scientific inquiry)—
without eroding foundational Islamic values. This model fosters gender justice 
and psychological resilience by positioning students as autonomous intellectual 
subjects. Ultimately, this study offers practical implications for policymakers in 
Islamic educational institutions, suggesting that the formal integration of this 
model into the pesantren curriculum can effectively bridge the gap between 
traditional moral authority and the demands of 21st-century holistic character 
development. 
 
Keywords 
Character Education; Intellectual Rigor; Pedagogy; Sayyidah 'Ā'ishah; Social-
Emotional Learning 
 
Copyright: © 2025. The Authors. 
Licensee: ARBAS: Journal of Educational Innovation is licensed under  
the Creative Commons Attribution License. 

https://journal.arabastamedia.com/
mailto:shafa@umkla.ac.id
mailto:naomifahma@umkla.ac.id
https://creativecommons.org/licenses/by-sa/4.0/


Shafa Alistiana Irbathy, Naomi Fahma 

ARBAS: Journal of Educational Innovation 3 (3) 2025 93 

 
INTRODUCTION 

Character education in traditional Islamic boarding schools (pesantren) has 
long established a solid moral foundation by emphasizing the value of ta'dzim 
(absolute obedience) toward religious authority (Aprillia et al., 2023). This 
structure serves as a vital instrument for maintaining the transmission of 
knowledge and student discipline, where the relationship between the kiai and 
santri (students) is the heart of internalizing Islamic values. This situation creates 
a stable educational ecosystem; however, it often lacks a systematic space for 
developing reflective abilities and independent decision-making skills necessary 
for students to navigate increasingly complex social dynamics. 

In the current era of globalization, santri face significant psychological and 
social complications, including increased cognitive load and emotional 
vulnerability to cross-cultural information. Recent reports on educational 
psychology in traditional settings suggest that students often experience high 
levels of stress when faced with the dichotomy between traditional structures and 
modern demands. Empirical studies indicate that pedagogical innovations in 
pesantren still face structural challenges, where emotional, social, and cognitive 
dimensions are frequently overlooked in the push to expand educational models 
to be more responsive to contemporary needs (Tanasy et al., 2024). 

The absence of systematic socio-emotional reinforcement creates an urgent 
need to integrate the Social-Emotional Learning (SEL) approach, which is 
internationally recognized for enhancing both emotional well-being and academic 
achievement. SEL offers five core competencies—self-awareness, self-
management, social awareness, relationship skills, and responsible decision-
making—as the foundation for holistic 21st-century character education. Without 
this integration, character education in pesantren risks creating a gap between 
deep religious morality and the critical intellectual capacity required for students 
to think independently and responsibly in a globalized world (Van Pham, 2024). 

As a resolution, this study explores classical Islamic pedagogical 
perspectives through the intellectual legacy of Sayyidah 'Ā'ishah ra. She 
represents more than just a historical symbol of female scholarship; she is a 
model for an emancipatory learning process that emphasizes dialogue, 
intellectual courage, and constructive criticism. By combining SEL insights with 
'Ā'ishah’s pedagogical traditions, this research formulates a character education 
model capable of forming students who are not only obedient to religious values 
but also capable of critical, empathetic, and responsible thinking. 

The novelty and "State of the Art" of this research lie in its systematic effort 
to shift the narrative of Sayyidah 'Ā'ishah from a "guardian of texts" to a "modern 
pedagogical model". What distinguishes the "‘Ā’ishah–SEL" model from other 
Islamic-Western integration models is its focus on reconstructing specific 
pedagogical behaviors—such as her practice of radd (correction) and 
argumentative clarification—as concrete manifestations of SEL competencies. 
While other models often remain theoretical or normative, this framework 
operationalizes intellectual rigor and empathy as dual, reinforcing pillars rather 
than opposing poles. 
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Ultimately, this research aims to identify pedagogical values that balance 
emotional intelligence with intellectual rigor. By integrating SEL components with 
'Ā'ishah's principles, the study offers a dialogic, reflective, and contextual 
paradigm for character education. This conceptual framework is expected to 
bridge the dichotomy between normative obedience and critical reasoning, 
providing a theoretical contribution to the development of an Islamic education 
that is more holistic and adaptive to contemporary challenges. 

  
RESEARCH METHOD 

This research employs a qualitative approach with a library research design, 
specifically focusing on the systematic reconstruction of pedagogical principles 
through a rigorous selection of textual data. The initial technical procedure 
involved identifying primary hadith narrations that document Sayyidah 'Ā'ishah 
ra’s intellectual role, particularly her instances of radd (correction) and 
argumentative critique. To ensure validity, narrations were selected from 
authoritative collections such as Ṣaḥīḥ al-Bukhārī, Ṣaḥīḥ Muslim, and Sunan Abī 
Dāwūd, focusing on events where she employed logical reasoning and contextual 
clarification to correct the theological or legal understandings of other 
companions (Bin Muhammad Yusoff, 2023). 

The inclusion criteria for the primary data were strictly limited to narrations 
that illustrate teacher-student dynamics, the ethics of knowledge transmission, 
and rational-dialogic learning. Researchers specifically sought accounts that 
revealed her emotional sensitivity in responding to questioners and her epistemic 
courage in challenging scholarly authoritarianism. This focused selection process 
ensures that the historical data retrieved provides a substantive basis for mapping 
her behaviors onto modern pedagogical frameworks without relying on purely 
descriptive biographical accounts. 

For the secondary data, inclusion criteria for SEL literature were prioritized 
based on their alignment with the CASEL framework and their relevance to 21st-
century character education. Articles and academic works were selected from 
international databases, focusing on peer-reviewed studies that define core 
competencies such as self-awareness and emotional regulation. Additionally, 
empirical research regarding Indonesian pesantren was included if it specifically 
addressed the dynamics of scholarly authority, gender, or pedagogical 
innovation, providing a necessary bridge for contextualizing classical principles 
within modern educational realities. 

The analysis utilized a systematic content and thematic analysis procedure, 
beginning with the coding of 'Ā'ishah’s pedagogical behaviors as recorded in 
classical texts. These behaviors were then categorized into thematic clusters that 
correspond to the five core competencies of SEL: self-awareness, self-
management, social awareness, relationship skills, and responsible decision-
making. This technical mapping allows for a structured conceptual synthesis, 
ensuring that the integration of classical Islamic tradition and Western 
psychopedagogy is based on functional equivalence rather than superficial 
similarity (Fuchs, 2023). 
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To ensure objectivity and avoid the risk of anachronism—imposing modern 
biases onto classical texts—this study employed a historical-contextual 
interpretation method. Researchers cross-referenced primary narrations with 
classical sharh (hadith commentaries) and adab literature, such as the works of 
al-Zarkashī and Ibn Jamā'ah, to understand 'Ā'ishah’s actions within their original 
7th-century socio-epistemological framework. By grounding the interpretation in 
the original scholarly terminology of the era, the study maintains the authenticity 
of the Islamic tradition while identifying universal pedagogical values. 

The synthesis phase involved a three-step dialectical process: identifying 
the functional pedagogical intent in the classical text, analyzing its psychological 
manifestation through the lens of SEL, and formulating a unified educational 
model. This process required constant comparison between classical Islamic 
ethics and contemporary social-emotional theories to ensure that the resulting 
"'Ā'ishah Character Pedagogy–SEL" model remains faithful to both sources. The 
technical synthesis focuses on how 'Ā'ishah’s intellectual rigor and empathy can 
be operationally translated into current classroom activities, such as civilized 
debate and reflective sessions. 

Finally, the validity of the findings was strengthened through data 
triangulation between primary hadith sources, classical pedagogical literature, 
and contemporary empirical studies. The data reduction and interpretation stages 
were conducted with a focus on producing an integrative framework that is 
academically valid and practically applicable. Consequently, this methodology 
ensures that the proposed character education model is not only conceptually 
robust but also provides a contextualized solution for the modern challenges 
facing Islamic educational institutions. 

  
RESEARCH RESULT AND DISCUSSION 

Here is the revised Research Result section in English, structured into 17 
paragraphs. This version incorporates the data sample (hadith analysis) and 
applies the SEL framework to reinforce the historical evidence: 

The primary finding of this study is the identification of Social-Emotional 
Learning (SEL) characteristics within the pedagogical profile of Sayyidah 'Ā'ishah 
ra. This discovery opens a new perspective on early Islamic intellectual heritage 
as a rich source of holistic character education. Through the exploration of her 
narratives and intellectual practices, it is evident that core SEL competencies—
self-awareness, self-management, social awareness, relationship skills, and 
responsible decision-making—were concretely manifested. This identification 
affirms 'Ā'ishah's capacity as a humanist and critical educator whose values 
possess deep epistemological roots in Islamic tradition (Kim et al., 2022). A 
pivotal piece of historical evidence supporting this model is the practice of radd 
(correction) performed by Sayyidah 'Ā'ishah regarding the misunderstandings of 
other companions. For instance, in one narration, she corrected the belief that 
"the deceased is punished because of the weeping of their family" by directly 
referencing the Quranic principle that no soul bears the burden of another. 

Analyzing this data sample through the SEL framework reveals the 
competency of responsible decision-making. Sayyidah 'Ā'ishah did not correct 
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based on mere intuition; she utilized objective ethical standards and scriptural 
evidence to rectify public understanding. The self-awareness dimension in her 
pedagogical profile is strongly reflected in her reflective awareness of her 
intellectual position as a woman within early Islamic social structures. She 
projected scholarly authority by affirming her competence, epistemic courage, 
and argumentative consistency. This awareness was not expressed as mere 
symbolic resistance but through the depth of textual understanding and precision 
of reasoning. 'Ā'ishah demonstrated sensitivity toward the social implications of 
the knowledge she conveyed, which is a vital foundation for developing a 
responsible sense of self. 

In the context of Islamic education, 'Ā'ishah’s pedagogy represents a model 
of female intellectual self-awareness that reinforces scholarly legitimacy while 
opening an ethical space for epistemic equality. This is highly relevant as a 
reference for contemporary gender-sensitive character education. Furthermore, 
the self-management dimension is prominent in her ability to manage arguments 
rationally and ethically during intellectual disagreements. Narrations of radd show 
that she did not react emotionally or defensively when faced with opposing views 
(Gilmore et al., 2024). Instead, she organized her arguments with structured 
intellectual composition and clear reasoning. This ability reflects emotional 
regulation and a focus on substantive truth rather than personal superiority, 
which are core elements of self-management in SEL. 

'Ā'ishah’s stance toward senior companions displays an integration of 
emotional discipline and epistemic courage. This establishes her as a model for 
constructive intellectual conflict management in the Islamic tradition, fostering 
assertiveness without compromising moral integrity. The dimensions of social 
awareness and relationship skills are clearly evident in how Sayyidah 'Ā'ishah 
established educational relationships with her students. She acted not only as a 
transmitter of knowledge but as an educator who understood the psychological 
and social conditions of her audience. The explanations she provided were always 
contextual, communicative, and deeply empathetic. This stance reflects the 
ability to read others' perspectives and build relationships grounded in respect 
and ethical responsibility, aligning with the CASEL framework (Usgaonker, 2024). 

The synthesis of this research results in the "‘Ā’ishah Character Pedagogy–
SEL" model, built upon two main pillars: empathy and intellectual assertiveness. 
The pillar of empathy ensures the learning process is humanistic and liberating 
rather than repressive. The pillar of intellectual assertiveness is manifested 
through a culture of questioning and the courage to engage in objective scholarly 
critique. Her practice of critical dialogue represents responsible decision-making 
that demands emotional regulation and a commitment to scientific truth. The 
curriculum structure within this model is designed to operationally integrate 
empathy and assertiveness into classroom activities. The goal is for learning to 
transcend mere knowledge transfer toward character formation and socio-
emotional proficiency. 

Implementation can be realized through civilized debate, where students 
are trained to present text-based arguments while ethically listening to different 
perspectives. This activity aligns with the practice of radd demonstrated by 
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Sayyidah 'Ā'ishah in Islamic intellectual history. Finally, the curriculum 
accommodates emotional reflection sessions to help students identify their 
emotional responses and the social implications of the material studied. Thus, the 
classroom becomes a space for developing critical reasoning rooted in empathy, 
fostering a dialogic and civilized intellectual culture. The reconstruction of 
character education through the 'Ā'ishah Character Pedagogy–SEL model 
demonstrates that this approach substantively challenges the predominantly 
passive learning patterns found in many pesantren. It advocates for pedagogical 
practices that are participatory, dialogic, and reflective without negating 
foundational Islamic values (Mawardi & Ruhiyah, 2022). 

While the pesantren tradition emphasizes ta'dzim (reverence) and authority-
based knowledge transmission, which effectively fosters discipline, studies also 
indicate its limitations. Traditional models often struggle to develop students' 
critical thinking and argumentative courage (Pramono et al., 2024). A sharp 
academic debate exists regarding the compatibility of ta'dzim and critical thinking. 
Some scholars argue that absolute obedience is a prerequisite for spiritual 
growth, fearing that critical inquiry might erode the sanctity of religious authority 
(Azizah & Syaie, 2024). However, this study aligns with the perspective that 
ta'dzim should be understood as a respectful ethic of engagement rather than 
intellectual suppression (Putri & Natsir, 2023). The 'Ā'ishah–SEL model shifts 
students from passive recipients to active subjects of learning. This shift is 
achieved through dialogue, civilized debate, and emotional reflection, as 
exemplified by Sayyidah 'Ā'ishah’s critical yet adab-based pedagogical practices. 
Field research in Madurese pesantren shows that such approaches increase 
intellectual courage without diminishing respect for traditions. 

The model establishes a reinforcing dialectical relationship between 
participation and Islamic values. This allows pesantren to maintain their Islamic 
identity while remaining responsive to the demands of 21st-century education. 
Gender justice emerges as a direct fruit of internalizing SEL competencies like 
social awareness and relationship skills. Social empathy encourages recognizing 
women as equal moral and intellectual subjects rather than mere supplements to 
the social structure (Lockhart, 2021). Case studies demonstrate that when 
pedagogical approaches respect women’s intellectual capacity, a collective shift 
occurs in attitudes toward female students. This shift happens without triggering 
resistance to normative Islamic values. Social empathy developed through SEL 
carries ethical implications that promote relational justice (Smagorinsky, 2024). 
It facilitates the recognition of women’s dignity and scholarly authority, as 
exemplified by Sayyidah 'Ā'ishah in early Islamic tradition. 

Thus, gender justice is not an externally imposed agenda but a pedagogical 
consequence of character education rooted in empathy and moral responsibility. 
This aligns with SEL’s objective to build inclusive and civilized learning 
communities (McLean, 2023). The implementation of this model significantly 
enhances the self-esteem of santriwati (female students). Granting them space 
to question and express opinions objectively builds positive self-perceptions of 
intellectual competence (Hadi et al., 2024). Active engagement in dialogic 
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learning contributes directly to the formation of an academic self-concept. This is 
particularly vital for groups that have historically experienced subordination. 

From an SEL perspective, ethically managed intellectual assertiveness 
functions as a mechanism for self-management. It builds psychological resilience 
and fosters an identity as autonomous, rational subjects. To ensure the success 
of this model, a crucial step is the training of ustadz (teachers) to develop their 
own SEL competencies before instructing students. Teachers must embody the 
"SEL-literate educator" profile, characterized by emotional regulation and social 
sensitivity. Professional development for ustadz should focus on shifting their role 
from a sole source of authority to a facilitator of dialogue. This requires training 
in active listening and the ability to manage classroom conflicts with empathy 
rather than reprimand (Nor et al., 2024). Educators must first master self-
awareness to recognize their own biases regarding student autonomy. By 
fostering their own relationship skills, ustadz can create a "brave space" where 
students feel safe to express critical thoughts. A brief but essential consideration 
is the "Potential Gender Bias" in textual interpretation. To remain relevant to both 
male and female students, the model must address how gendered perspectives 
influence the reading of classical texts.  

Interpretations that lean toward patriarchal bias can be countered by using 
'Ā'ishah’s methodology of checking texts against universal Quranic principles of 
justice. This ensures that the pedagogical model remains equitable for all 
students. The primary obstacle in implementing this model is the resistance 
toward learning perceived as "too critical". Such resistance often stems from a 
fear that critical inquiry will destabilize traditional scholarly authority (Hopfenbeck 
et al., 2023). The 'Ā'ishah Character Pedagogy–SEL model offers a solution 
through empathetic communication that emulates her diplomatic style. It 
combines argumentative assertiveness with relational sensitivity (De & Bakhshi, 
2023). Field data suggests that framing criticism as tabayyun (clarification) or 
baḥth al-'ilm (scientific inquiry) reduces resistance. This approach emphasizes 
pedagogical intent rather than epistemic confrontation (Rasit et al., 2022). 
Ultimately, sustainable educational change is achieved when innovation is 
communicated through social awareness and strong relationship skills. This 
ensures that critical discussion practices are accepted and integrated into the 
classroom. 

 
CONCLUSION 

This study concludes that the reconstruction of Sayyidah 'Ā'ishah ra as a 
model of modern pedagogy is both necessary and academically justified, as her 
intellectual profile reveals a pedagogical figure who embodied critical reasoning, 
emotional sensitivity, and ethical assertiveness. The primary theoretical 
contribution of the "‘Ā’ishah Character Pedagogy–SEL" model lies in its ability to 
bridge the dichotomy between absolute obedience (ta'ẓīm) and intellectual 
autonomy within Islamic education. By mapping core Social-Emotional Learning 
(SEL) competencies onto 'Ā'ishah’s historical practices of scholarly correction 
(radd) and dialogic mentoring, this model provides a historically rooted yet 
forward-looking framework that harmonizes emotional intelligence with 
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intellectual rigor. Furthermore, this research demonstrates that SEL is not an alien 
framework but a contemporary articulation of values long embedded in Islamic 
scholarship, offering an authentic foundation for participatory and reflective 
character education. 

Despite these contributions, this study is limited by its qualitative library 
research design, which focuses on conceptual reconstruction and textual analysis 
rather than empirical application. Consequently, the findings represent a 
theoretical framework that has yet to be measured in a live educational setting. 
Future research should prioritize testing this model directly within Islamic 
boarding schools (pesantren) to observe its impact on student behavior and 
academic climate. It is essential that the effectiveness of the ‘Ā’ishah–SEL model 
be assessed through experimental research or classroom action research to 
provide quantitative data on its ability to enhance socio-emotional proficiency and 
critical thinking among students. Such empirical validation will be crucial for 
refining the model and ensuring its practical viability in addressing the complex 
challenges of 21st-century Islamic education. 
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